
How to teach 
remotely with



Here are some suggestions for how you could use the units 
in the EMPOWER coursebooks and other supplementary 
materials to support your online classes.  

The link below takes you to the teaching resources. You can download 
and share these links with your students. They include links to all the 
audio files in the coursebook lessons: 

https://www.cambridge.org/gb/cambridgeenglish/catalog/adult-
courses/cambridge-english-empower/resources

The suggestions below are based on a mixed model of remote 
teaching using:  

	> live lessons online

	> discussion forums moderated by the teacher

	> collaborative group tasks without the teacher

	> individual self-access study (both from the coursebook and the 
LMS)

They are based on the principle that live lessons give students the 
chance to take part in speaking activities and clarify their doubts. 
Students can complete other tasks such as reading, listening and 
controlled practice exercises on their own and use the online lessons to 
check answers.
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Tools you can use in  
live classes:

S C R E E N - S H A R I N G : C H AT  B O X : B R E A K O U T  R O O M S :

you can share Empower 
PRESENTATION PLUS if you have 
it: it allows you to stream images, 
audio files and short video files 
(bandwidth permitting).

use for short answers and 
brainstorming, allows for all 
students to participate actively 
at the same time.

virtual rooms for small groups. 
Teachers can enter these rooms 
and monitor the work going on 
in pairs or small groups.

G R E AT  F O R : G R E AT  F O R : G R E AT  F O R :

	> giving instructions

	> setting up tasks

	> presenting grammar or 
vocabulary

	> simulating discussions . 

	> starting the lesson

	> checking concepts

	> closing the lesson

	> getting feedback.

	> comparing answers after tasks

	> role-plays

	> short discussions.

Two or three short breakout room tasks each lesson help to add variety. To find out more 
about how to use the videoconferencing platform Zoom including how to set up and manage 
breakout rooms and other functions in your online class, please follow this link: 

https://www.cambridge.org/elt/blog/2020/03/16/using-video-conference-platform-
teaching-online/

Tools your students can use for 
tasks outside the classroom

D I S C U S S I O N  F O R U M S : V I D E O  O R  A U D I O 
R E C O R D I N G S :

C O L L A B O R AT I V E 
W R I T I N G  T O O L S :

you can post a short task on 
any discussion forum platform 
(you may have a digital platform 
at your school, you may want 
to use online applications like 
Moodle or Edmodo, or you may 
want to use a wiki or a blog 
or other shared online space). 
One discussion forum per unit 
is usually enough. They are 
time-consuming for teachers to 
moderate, and for students to 
follow effectively.  

students can make short video 
recordings on their phones, 
tablets or computers and share 
them with you and/or the whole 
class. 

students can work together 
online to write and edit a 
document using e.g. Google 
docs (https://www.google.co.uk/
docs/about/). 
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A quick overview 
of the coursebook 
unit structure.
The sections you will want to prioritize for synchronous video-
conferencing classes are shown in bold.

Opening page Unit objectives, big picture, discussion task

Lesson A Grammar, Vocabulary, Reading, Listening, Speaking

Lesson B Grammar, Vocabulary, Reading, Listening, Speaking

Lesson C Functional language, Conversation skills, speaking

Lesson D Skills work (reading or listening), Speaking, Writing

Closing page Review

The other sections can be set for self-study or collaborative pairwork 
or groupwork outside the live lessons. How much you can cover in your 
live classrooms depends on your schedule. 

You will probably want to plan your schedule unit by unit and use 
the first class of each new unit to explain the workflow to your class, 
setting out deadlines for independent study, and creating groups for 
collaborative tasks. In the last lesson you will want to ask students to 
prepare for the next unit. 
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A suggested structure for a 
flipped approach
If you want to follow a flipped approach, you will need to ask your students to prepare for 
their live classes beforehand by doing some of the work for each lesson in their coursebook. 
In this way you can use the live classes to give students the chance to speak and express their 
doubts. Students can complete other tasks such as reading, listening, viewing videos and 
controlled practice exercises on their own and use the classroom to check answers. 

The notes below divide the unit into 6 live classes (C1 – C6). You may want to break this up into 
smaller units depending on the length of your classes and the number of students in each class 
(progress is generally slower with bigger classes). You can choose to add Lesson D from the 
coursebook as a 6th live class, or set it for individual self-study. 

B E F O R E  T H E  C L A S S D U R I N G  T H E  C L A S S

C1 Opening page
*You will want to combine this page with elements from Lesson A

1 Read unit objectives. 1 Go through the unit objectives 
together and give an overview of 
the unit. 

Chat box

Breakout rooms

2 Read the big picture discussion 
questions and prepare for 
discussion.

2 Students discuss the big picture 
questions in groups in breakout 
rooms. Follow-up discussion and 
feedback in the main classroom.  

Breakout rooms

Chat box

C1 Lesson A (part 1)
*Lesson is best covered in two separate classes: 
1 focusing on vocabulary
2 focusing on grammar

Students look through and complete 
all exercises in Vocabulary sections 
(including the relevant reading or 
listening tasks).Listening recordings can 
either be streamed from Presentation 
Plus or ask your students to download the 
audio clips and listen to the relevant one 
during the lesson. 

1 Start with a general review of the 
contents in the lesson and the 
overall objectives.

Chat box

2 Students compare their answers to 
the controlled exercises in groups in 
breakout rooms.

Breakout rooms

3 Check answers with the whole 
class and clarify doubts. Do some 
controlled practice in the main 
classroom using the chat box. 

Chat box

4 Work on pronunciation with the 
whole class. 

Breakout rooms

5 Set up the main speaking task/s to 
complete in groups. 
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B E F O R E  T H E  C L A S S D U R I N G  T H E  C L A S S

C2 Lesson A (part 2)

Students look through and complete 
all exercises in the Grammar sections 
(including the relevant reading or 
listening tasks). 

1 Start with a general review of the 
contents in the lesson and the 
overall objectives.

Chat box

2 Students compare their answers to 
the controlled exercises in groups.

Breakout rooms

3 Check answers with the whole 
class and discuss doubts. Do some 
controlled practice in the main 
classroom using the chat box. 

Chat box

4 Work on pronunciation with the 
whole class. 

Breakout rooms

5 Set up the main speaking task/s to 
complete in groups. 

C3 Lesson B (part 1)
*Lesson is best covered in two separate classes: 
1 focusing on vocabulary
2 focusing on grammar

Students look through and complete 
all exercises in the Reading/Listening, 
Vocabulary and Grammar sections.  

1 Start with a general review of the 
contents in the lesson and the 
overall objectives.

Chat box

2 Students compare their answers to 
the controlled exercises in groups.

Breakout rooms

3 Check answers with the whole 
class and clarify doubts. Do some 
controlled practice in the main 
classroom using the chat box. 

Chat box

4 Work on pronunciation with the 
whole class. 

Breakout rooms

5 Set up the main speaking task/s to 
complete in groups. 
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B E F O R E  T H E  C L A S S D U R I N G  T H E  C L A S S

C4 Lesson B (part 1)

Students look through and complete 
all exercises in the Grammar sections 
(including the relevant reading or 
listening tasks).  

1 Start with a general review of the 
contents in the lesson and the 
overall objectives.

Chat box

2 Students compare their answers to 
the controlled exercises in groups.

Breakout rooms

3 Check answers with the whole 
class and clarify doubts. Do some 
controlled practice in the main 
classroom using the chat box. 

Chat box

4 Work on pronunciation with the 
whole class. 

Breakout rooms

5 Set up the main speaking task/s to 
complete in groups. 

C5 Lesson C

Students work through and prepare the 
exercises in the Useful Language and 
Conversation Skills sections.   

1 Start with a general review of the 
contents in the lesson and the 
overall objectives.

Chat box

2 Students compare answers in 
groups. 

Breakout rooms

3 Check answers and work on the 
pronunciation section as a whole 
class.

Breakout rooms

4 Students complete the speaking 
task in groups. 

C6 Lesson D

This lesson can be set as individual work 
at home to be completed by the end of 
the unit.   

Set the writing activity up at the 
beginning of the unit and give a deadline 
of the end of the unit for students to 
hand in their finished texts.

Individual self study 
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Class 1: opening page and first section of Lesson A:
Engaging with the topic, discussing the big picture, vocabulary and speaking.

Lead-in: you may want to look at the objectives for the unit and look ahead to the tasks 
which you will be setting for homework. You could set the writing task on the right hand page 
of Lesson D as either an individual writing task or a group collaborative writing task to be 
completed by the end of the unit. 

1 Ask students to look at the image on the opening spread and brainstorm 
answers to the initial questions. Feedback on their answers by calling on 
individual students to expand on their answers. Do this with five or six 
students before moving on.

Chat box

2 Divide your class into groups and ask them to complete the discussion task 
in the breakout rooms. Allow at least 7 to 8 minutes for the task. Visit each 
of the breakout rooms in turn to monitor the task and help where necessary.

Breakout rooms

3 Bring the students back into the main classroom. Ask them to write one 
sentence they remember from their breakout room task in the chat box. 
Call on individual students to expand on their answers in the chat box and 
report back on their group’s work.

Chat box

More detailed notes on 
how to structure the live 
classes lesson by lesson.
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Learn to say your name and country

G   be: I / you / we

V   Countries
I’m from Mexico1A

1   READING AND GRAMMAR 
be: I / you / we positive and 
questions

a 1.4  Listen. Then say Hi, I’m … or 
Hello, I’m … and say your name.

c Complete the sentences in the table.

I / we you

I   Camila. (= I am …)
We   from the USA. 
(= we are …)

  you from England?
How   you?

d  Now go to Grammar Focus 1A Part 1 on p.114

e Sound and spelling Long and short sounds

1 1.9  Listen to the words. Notice the long ( ) and short ( ) sounds.

 a I’m  b We’re   c from   d the

2  Practise saying the words.

f  Practise the conversations in 1b.

1 Work in pairs. Practise Conversation 1.
2 Work in groups of three. Practise Conversation 2.
3 Work with a new partner. Practise Conversation 3.

g   Practise the conversations in 1b again. Use your 
own name.

b 1.5  Read and listen to conversations 
1–3. Match the conversations with groups 
of people a–c in the picture below.

Hi, I’m Ruben. 

Hello, I’m Harumi.

3
L Hi, Ruben. How are you?
R Hi, Li. I’m fi ne. How are you?
L Fine, thanks.

2
H Hello, I’m Harumi.
K Hi. I’m Katy.
P And I’m Paul. Hi.
H Are you from England?
P No, we’re from the USA. 

1
V Hi, I’m Vilma. What’s your 

name?
C I’m Camila.
V Hi, Camila. Nice to meet you.

a
b

c

Sasha
Clara

7

CAN DO OBJECTIVES
■ Say your name and country

■ Talk about people you know

■ Meet and greet new people

GETTING STARTED
1.3  

a  Look at the picture. What countries can you see?

b  What other countries do you know in English?

Hello!
UNIT 1

7
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4 With the whole class, look quickly at the contents you are going to cover 
from Lesson A (vocabulary focus and related tasks). Open the breakout 
rooms and ask students to compare their answers in groups. 

Breakout rooms

5 Bring the groups back into the main classroom and check their answers. 
Clarify any doubts and check main concepts. Work on pronunciation with 
the whole class. 

Chat box

6 Set up the main speaking task. Open the breakout rooms and ask the 
students to complete the task in groups. Enter the breakout rooms to 
monitor progress and help as necessary.   

Breakout rooms

7 Bring the students back into the main classroom. Ask them to write one 
sentence they remember from their breakout room task in the chat box. 
Call on individual students to expand on their answers in the chat box and 
report back on their group’s work.

Chat box

8 Look ahead to the next lesson. Ask students to look at the grammar 
sections and relevant input text from Lesson A in preparation for the next 
class. 

Optional: ask students to write out their answers from one of the breakout room 
tasks.

Homework
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Class 2: second section of Lesson A:
Grammar and speaking.

The structure for this class is very similar to Class 1 above, but the focus this time is on grammar 
not vocabulary.

1 Review the contents from the previous lesson. Use the chat box for a quick 
question and answer warmer exercise. 

Chat box

2 Look briefly at the contents you are going to cover from lesson A (grammar 
focus and related tasks). Open the breakout rooms and ask students to 
compare their answers in groups.

Breakout rooms

3 Bring the groups back into the main classroom and check their answers. 
Clarify any doubts and check main concepts. Do some additional 
controlled practice using the chat box for students to share personalized 
examples of the grammar. You can use simple question and answer tasks 
(e.g. What did you do last night? What do you usually do in the evening? Etc 
depending on the grammar focus).

Main classroom

4 Set up the main speaking task. Open the breakout rooms and ask the 
students to complete the task in groups. Allow plenty of time for this (7 to 8 
minutes at least). Enter each of the breakout rooms to monitor progress and 
help as necessary.

Breakout rooms

5 Bring the students back into the main classroom. Ask them to write one 
sentence they remember from their breakout room task in the chat box. 
Call on individual students to expand on their answers in the chat box and 
report back on their group’s work.

Chat box

6 Look ahead to the next lesson. Ask students to look at the Vocabulary and 
speaking sections in Lesson B. 

Optional: ask students to write out their answers for the speaking task. Homework

UNIT 7 Changes  101

3  LISTENING
a  Ask students to cover the page. Write the anagrams 

on the board: IDVRLAO / LTRESYEVS NOTSLELA. Tell 
students that one is a famous footballer and one is a 
famous actor. How quickly can they find the names? 
Students uncover the page to check the answers. 
(Rivaldo and Sylvester Stallone) Ask students what they 
know about these two people and put their ideas on the 
board. Then ask them to read the biographies to check if 
their information is included. In pairs, students discuss 
how they think these people’s lives were different before 
they became famous. Ask students to share their ideas 
with the class. Put some ideas on the board.

b 2.42  Tell students that they are going to hear more 
about the two people. Play the recording and students 
listen to see which of the ideas/information on the 
board is mentioned. You can pause after each section 
and ask students to summarise points they heard. 
Take feedback as a class. Elicit any new facts that the 
students learned about each person.

Audioscript
The subject of this week’s one-minute inspiration is Brazilian footballer, 
Rivaldo. Rivaldo came from a very poor family. They didn’t have enough 
to eat and so, growing up, he had some serious health problems. As a 
teenager, he spent his days on the beach, he sold souvenirs to tourists 
in the morning and played football in the evening.
Rivaldo got on very well with his father, who was sure that one of his 
three sons would become a professional footballer. But when Rivaldo 
was only 16, his father died in a car crash. Rivaldo wanted to give up 
football and didn’t play for a month, but his mother told him he should 
make his father’s dream come true.
Later that year, he got an offer to join Paulistano, a small football club 
in his home town. He didn’t get paid much and he sometimes had to 
walk 15 kilometres to go to training, because he did not have enough 
money for the bus. He worked very hard at the club but, because of his 
health problems, his coach did not believe he could get fit enough to 
be a star.
But Rivaldo proved the coach wrong and became one of the best 
footballers in the world. He played for Brazil, and helped them to 
win the 2002 World Cup. He also played for Barcelona, who paid a 
26-million-dollar transfer fee for him. Rivaldo dedicates his success to 
his father who he says was always with him.
One-minute inspiration this week comes straight from Hollywood. 
Sylvester Stallone grew up in a poor neighbourhood in New York. He 
had a difficult childhood and, after his parents got divorced, he got into 
trouble at school. When he left school, he managed to get a degree 
before looking for work in films.
But Stallone couldn’t get regular work as an actor. In 1975, he was at his 
poorest. He had got married and his wife was going to have a baby. He 
got a job at a cinema and another at a zoo to pay the bills, but he didn’t 
even have enough money to feed his dog. Instead, he sold his dog for 
$50 to a man outside a shop and walked away crying. 
Two weeks later, he was watching a boxing match and he had an idea. 
In just 20 hours he wrote the script for Rocky. Then he tried to sell it. 
Amazingly, he got an offer of $325,000 from a film studio but he said no! 
He told the studio he wanted to play Rocky in the movie, but the studio 
didn’t think the film would be successful if he did. 
In the end, the studio agreed to let him star, but they only paid him 
$35,000 for the script. As soon as he got paid, Stallone went to see the 
man he sold his dog to and gave him $3,000 to get it back! 
The rest is movie history. Rocky was a big hit. It was nominated for ten 
Oscars and Stallone got rich and became a star.

Answers
1 braver 2 the biggest 3 the happiest 
4 more famous 5 the most famous 6 more quickly

b In pairs, students read the quote from Jane Goodall 
again to answer the question. Check answers together as 
a class.

Answers
1 b 2 a

c  2.40  Students read the information in Grammar 
Focus 7A on SB p.154. Play the recording where indicated 
and ask students to listen and repeat. Students then 
complete the exercises in Grammar Focus 7A on SB p.155. 
Tell them that there is more than one possible answer 
in some cases. Check answers as a class, making sure 
students are using the definite article in the superlative. 
Tell students to go back to SB p.68.

Answers (Grammar Focus 7A SB p.155)
a 1 better: the best
 2 fitter: the fittest
 3 further than: the furthest
 4 friendlier than: is the most friendly: the friendliest
 5 drives more carefully than Alex: drives the most carefully
 6 Eric works faster than Alex: works the fastest
 7 Eric is more fashionable than Alex: is the most fashionable
b 1 c 2 a 3 c
c 1 worse than I do / worse than me 2 the best movie 
 3 as friendly as 4 the fastest 5 as cold as  
 6 the most beautiful 7 less 8 as well as

d Students complete the sentences individually and 
compare with a partner before you check answers as a 
class. 

e 2.41  Play the recording for students to listen and check 
their answers. Then play the recording again for students 
to listen and repeat, paying attention to the sentence 
stress and the weak form of than. Point out the weak form 
of than /ðən/ and model this clearly.

Answers
1 better 2 most confident 3 more slowly
4 busy 5 largest 6 tidier 7 harder 8 better

 CAREFUL!
A common mistake students make when forming 
comparatives is that they use that instead of than. The city 
was bigger that I thought. (Correct form = The city was bigger 
than I thought.)

f   In pairs, students discuss whether the sentences in 
2d are true for them or not. Look at the examples with 
the class and encourage them to give similar examples. 
Ask students to share some examples with the class. Be 
prepared to give your own examples, too.

 CAREFUL!
•  Monitor to check students are not using a double 

comparative form, e.g. He’s more older than me. (Correct 
form = He’s older than me.) I think the countryside is more 
better than the city. (Correct form = I think the countryside 
is better than the city.) 

•  Also make sure students include the with superlative 
forms, e.g. It was happiest day of my life (Correct form = It 
was the happiest day of my life.)

100 UNIT 7 Changes 

I’m the happiest 
I’ve ever been7A

 OPTIONAL LEAD-IN
Books closed. Play a guessing game: Who am I? Choose a 
famous person from SB pp.68‒69 that students will know. 
Students guess the person by asking yes/no questions, e.g. 
Are you a man? Yes, I am. Are you young? No, I’m not. Monitor 
and suggest questions if necessary. Encourage students 
to use short answers (e.g. No, I’m not. Yes, I have) rather 
than saying just yes or no. Students play the game in pairs 
selecting famous people of their choice.

1  READING
a  In pairs, students look at the pictures and discuss 

who the people are, why they’re famous and what 
they know about them. In feedback, ask for as much 
information about each person as students can give you. 
If you wish, give students information from the Culture 
notes below.

 CULTURE NOTES
Nelson Mandela was a world-famous political leader who 
was imprisoned for many years in South Africa but led the 
fight against black/white separation and became South 
Africa’s first black leader. He died in 2013.
Brad Pitt is a famous American actor who is married to 
actress Angelina Jolie. Together they have adopted several 
children from diff erent countries.
Jane Goodall is a British scientist who specialises in monkeys 
and apes. She spent 45 years studying wild chimps in 
Tanzania and is considered the world’s greatest expert on 
them. 
Beyoncé is a famous singer. She used to belong to a group 
called Destiny’s Child but left  to become a solo singer. She 
is married to the rapper Jay-Z and their daughter, Blue 
Ivy Carter, was born in January 2012. Two days later Jay-Z 
released a song called Glory on which the baby’s cries 
can be heard.
Rupert Grint is an actor who played one of the main 
characters in the Harry Potter film series. He was only 11 
when he starred in the first film.
PSY is the Korean musician who performed the pop hit 
Gangnam Style. The video, released July 2012, became the 
most popular video ever on YouTube. People all over the 
world copied the singer’s dance moves and posted their own 
videos to YouTube. As of August 2014, the video is one of only 
two videos to exceed 1 billion views and the only video ever 
to exceed 2 billion views.

b Students read the quotes and match the people to the 
topics 1–6. Check answers as a class and ask students 
to tell you what words or pieces of text helped them 
choose the answer. Alternatively, with books closed, put 
the names of the people on the board. Read the quotes 
one by one for students to tell you which person they 
think you’re quoting, and why.

Answers
1 b d 2 c 3 f 4 e 5 a  

 VOCABULARY SUPPORT
chimps – kind of clever monkey (short for chimpanzee)
give birth – have a child
a handful of (B2) – a small number of
independent (B1) – not taking/needing help or money from 
other people
informed (C1) – having knowledge/information about 
something
motherhood – being a mother
power (of doing something) – ability or skill 
primatologist – a scientist who studies primates, e.g. 
monkeys and chimps
self-control (C2) – the ability to control your emotions, 
especially when you are angry or upset

c Ask the class to read the quotes again and tell the class 
how the events changed each person’s life. You may 
wish to help students with words in the Vocabulary 
support box at this point. Ask them to fi nd out and tell 
the class.

Answers
Nelson Mandela – reading the book – helped him to improve his 
thinking and self-control and also improved his relationships
Brad Pitt – having a big family – he only has a few close friends now 
but he’s happier than he’s ever been
Jane Goodall – getting older – diff icult to climb the mountain to 
see the chimps
Beyoncé – motherhood – braver, more secure, sees things diff erently
Rupert Grint – making films – grew up more quickly, but less 
independent
PSY – becoming a celebrity – has made parents proud, especially 
his father

 EXTRA ACTIVITY
In pairs, students think of other famous people. Ask if they 
know of any interesting life-changing events that they 
experienced. Students share their information with the class.

d  Discuss which quote students liked most, and why.

2   GRAMMAR 
Comparatives and superlatives

a Books closed. Write the following adjectives and 
adverb on the board: brave, happy, quickly. Read out 
the quotes from the texts below, missing out the 
comparative or superlative forms. Stop after each quote 
and ask students if they can complete the quote using 
the adjective/adverb in the correct form. Can they 
remember who said each quote? You grow up … than 
other teenagers. (more quickly; Rupert Grint) I’m th e … 
I’ve ever been. (happiest; Brad Pitt) I’m a lot … and more 
secure. (braver; Beyoncé). Ask students to complete 
the table with the correct comparative and superlative 
forms. Check answers as a class.

At the end of this lesson, students will be able to:

• use comparatives and superlatives correctly
• read and understand texts about famous people’s 

life-changing events
• understand people talking about their achievements
• use collocations with get
• discuss their own and other people’s life-changing events 
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Class 3: first section of Lesson B:
Vocabulary, pronunciation, speaking.

Lessons A and B in the coursebook have a very similar structure and approach, so the structure 
and approach for the online classes for these two lessons is also similar. (steps 2 to 6 below are 
the same as steps 4 to 8 in Class 1 above).

1 Review the contents from the previous lesson. Use the chat box for a quick 
question and answer warmer exercise. 

Chat box

2 With whole class, look quickly at the contents you are going to cover from 
Lesson B (vocabulary focus and related tasks). Open the breakout rooms 
and ask students to compare their answers in groups.

Breakout rooms

3 Bring the groups back into the main classroom and check their answers. 
Clarify any doubts and check main concepts. Work on pronunciation with 
the whole class. 

Chat box

4 Set up the main speaking task. Open the breakout rooms and ask the 
students to complete the task in groups. Enter the breakout rooms to 
monitor progress and help as necessary. 

Breakout rooms

5 Bring the students back into the main classroom. Ask them to write one 
sentence they remember from their breakout room task in the chat box. 
Call on individual students to expand on their answers in the chat box and 
report back on their group’s work.

Chat box

6 Look ahead to the next lesson. Ask students to look at the grammar 
sections and relevant input text from Lesson B in preparation for the next 
class. 

Optional: ask students to write out their answers for the speaking task. Homework
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UNIT 1  Learn to talk about people you know

G   be: he / she / they

V   Nationalities

Liz

2  GRAMMAR be: he / she / they positive

a 1.18  Match 1–3 with a–c. Listen and check.

1 Maria Sharapova is a tennis player.
2 Shinji Kagawa is a football player.
3 Bob and Mike Bryan are tennis players.

a He’s Japanese.
b They’re American.
c She’s Russian.

b Complete the table.

+

she is … she’s …
he is …  1   …
they are … 2   …

c  Now go to Grammar Focus 1B Part 1 on p.114

d Write two sentences about 1–3.

1 Rafael Nadal
2 Li Na

3 Javier Hernández and 
Guillermo Ochoa

e  Tell a partner your sentences in 2d. Are they the same?

3  LISTENING
a 1.20  Read and listen to Liz talk about the people on her 

winter holiday. Complete 1–6 with the words in the box.

American  Alexander  Penny Russian Mexican  Anna 

LIZ This is 1   .
MARK Is she Spanish?
LIZ No, she isn’t Spanish. She’s 2   .
MARK OK. And who’s this?
LIZ This is 3   .
MARK Is he Brazilian?
LIZ No, he isn’t Brazilian. He’s 4   .
MARK Oh, really.
LIZ And these are my friends, 5   and Simon. They’re 

married.
MARK Are they English?
LIZ No, they aren’t English. They’re 6   – from New York.

b  Tell a partner about two of your friends. What 
nationality are they?

4   GRAMMAR 
be: he / she / they negative and 
questions

a Complete the tables with the words in the box.

they  isn’t  is  are  aren’t  she

+ –

She’s Russian.
They’re Chinese.

She   Russian.
They   Chinese.

?

     Russian?
     Chinese?

b  Now go to Grammar Focus 1B Part 2 on p.114

c 1.24  Complete the sentences. Listen and check.

1 A   he Mexican?
 B No,      .

2 A   they 
American?

 B Yes,     .

3 A   she Chinese?
 B No,     .

4 A   they Brazilian?
 B No,     .

5 A   he British?
 B Yes,     .

d  Practise saying 1–5 in 4c with a partner.

Language Plus this / these

Th is is Anna. 
this = one person

These are my friends, Penny and 
Simon.
these = two or more people

5  SPEAKING
  Communication 1B Student A go to p.103. 

Student B go to p.108.

a
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Learn to talk about people you know

G   be: he / she / they

V   Nationalities
He’s Brazilian1B

1  VOCABULARY Nationalities

a  Do you know the people in pictures a–h? 
Ask your partner.

Do you know Maria 
Sharapova?

b Match the nationalities with pictures a–h.

A | mer | i | can  Chi | nese  Mex | i | can  Ru | ssian  
Spa | nish Brit | ish  Jap | an | ese  Bra | zil | i | an

c 1.15  Pronunciation Listen to the words in 1b. 
How many syllables are in each word?

A | mer | i | can = 4 syllables

d 1.16  Listen and notice the stressed syllable.

e 1.15  Listen to the words in 1b again. Underline 
the stressed syllables. Then listen and repeat.

f  Now go to Vocabulary Focus 1B on p.132

a

d

e

f

g

h

b

c

Rafael Nadal – tennis player

Maria Sharapova – tennis player

Li Na – tennis player

Neymar – football player

Kelly Smith – football player

Bob and Mike Bryan 
– tennis players

Javier Hernández and 
Guillermo Ochoa – football players

Shinji Kagawa – football player
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Class 4: second section of Lesson B:
Grammar and speaking.

The structure for this class is very similar to Class 2 above.

1 Review the contents from the previous lesson. Use the chat box for a quick 
question and answer warmer exercise. 

Chat box

2 Look briefly at the contents you are going to cover from Lesson B (grammar 
focus and related tasks). Open the breakout rooms and ask students to 
compare their answers in groups.

Breakout rooms

3 Bring the groups back into the main classroom and check their answers. 
Clarify any doubts and check main concepts. Do some additional 
controlled practice using the chat box for students to share personalized 
examples of the grammar. You can use simple question and answer tasks 
(e.g. What did you do last night? What do you usually do in the evening? Etc 
depending on the grammar focus).

Main classroom

4 Set up the main speaking task. Open the breakout rooms and ask the 
students to complete the task in groups. Allow plenty of time for this (7 to 8 
minutes at least). Enter each of the breakout rooms to monitor progress and 
help as necessary.

Breakout rooms

5 Bring the students back into the main classroom. Ask them to write one 
sentence they remember from their breakout room task in the chat box. 
Call on individual students to expand on their answers in the chat box and 
report back on their group’s work.

Chat box

6 Look ahead to the next lesson. Ask students to look at the Useful 
Language and Conversation Skill sections in Lesson C. 

Optional: ask students to write out their answers for the speaking task.  Homework

11

UNIT 1  Learn to talk about people you know

G   be: he / she / they

V   Nationalities

Liz

2  GRAMMAR be: he / she / they positive

a 1.18  Match 1–3 with a–c. Listen and check.

1 Maria Sharapova is a tennis player.
2 Shinji Kagawa is a football player.
3 Bob and Mike Bryan are tennis players.

a He’s Japanese.
b They’re American.
c She’s Russian.

b Complete the table.

+

she is … she’s …
he is …  1   …
they are … 2   …

c  Now go to Grammar Focus 1B Part 1 on p.114

d Write two sentences about 1–3.

1 Rafael Nadal
2 Li Na

3 Javier Hernández and 
Guillermo Ochoa

e  Tell a partner your sentences in 2d. Are they the same?

3  LISTENING
a 1.20  Read and listen to Liz talk about the people on her 

winter holiday. Complete 1–6 with the words in the box.

American  Alexander  Penny Russian Mexican  Anna 

LIZ This is 1   .
MARK Is she Spanish?
LIZ No, she isn’t Spanish. She’s 2   .
MARK OK. And who’s this?
LIZ This is 3   .
MARK Is he Brazilian?
LIZ No, he isn’t Brazilian. He’s 4   .
MARK Oh, really.
LIZ And these are my friends, 5   and Simon. They’re 

married.
MARK Are they English?
LIZ No, they aren’t English. They’re 6   – from New York.

b  Tell a partner about two of your friends. What 
nationality are they?

4   GRAMMAR 
be: he / she / they negative and 
questions

a Complete the tables with the words in the box.

they  isn’t  is  are  aren’t  she

+ –

She’s Russian.
They’re Chinese.

She   Russian.
They   Chinese.

?

     Russian?
     Chinese?

b  Now go to Grammar Focus 1B Part 2 on p.114

c 1.24  Complete the sentences. Listen and check.

1 A   he Mexican?
 B No,      .

2 A   they 
American?

 B Yes,     .

3 A   she Chinese?
 B No,     .

4 A   they Brazilian?
 B No,     .

5 A   he British?
 B Yes,     .

d  Practise saying 1–5 in 4c with a partner.

Language Plus this / these

Th is is Anna. 
this = one person

These are my friends, Penny and 
Simon.
these = two or more people

5  SPEAKING
  Communication 1B Student A go to p.103. 

Student B go to p.108.

a
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Learn to talk about people you know

G   be: he / she / they

V   Nationalities
He’s Brazilian1B

1  VOCABULARY Nationalities

a  Do you know the people in pictures a–h? 
Ask your partner.

Do you know Maria 
Sharapova?

b Match the nationalities with pictures a–h.

A | mer | i | can  Chi | nese  Mex | i | can  Ru | ssian  
Spa | nish Brit | ish  Jap | an | ese  Bra | zil | i | an

c 1.15  Pronunciation Listen to the words in 1b. 
How many syllables are in each word?

A | mer | i | can = 4 syllables

d 1.16  Listen and notice the stressed syllable.

e 1.15  Listen to the words in 1b again. Underline 
the stressed syllables. Then listen and repeat.

f  Now go to Vocabulary Focus 1B on p.132

a

d

e

f

g

h

b

c

Rafael Nadal – tennis player

Maria Sharapova – tennis player

Li Na – tennis player

Neymar – football player

Kelly Smith – football player

Bob and Mike Bryan 
– tennis players

Javier Hernández and 
Guillermo Ochoa – football players

Shinji Kagawa – football player
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Class 5: Lesson C:
Useful Language, Conversation Skills, Pronunciation, Speaking.

You will probably want to teach the whole of this lesson in a live online classroom as it focuses 
on spoken production.

1 Review the work done in the previous lesson. You can do this by showing 
sentences with errors that the students spot and correct, or by repeating 
one of the practice activities from the previous lesson.  

Chat box

2 Use the first discussion task as a lead-in to the lesson. You can choose to 
ask the students to respond briefly in the chat box or set it up as a short 
breakout room activity.

Chat box 

OR 

Breakout rooms

3 Briefly look at the sections you are going to cover in the lesson before 
sending the students into breakout rooms to compare their answers to the 
exercises you set from preparation. Allow plenty of time for them to check 
all the sections they needed to cover. 

Breakout rooms

4 When they’ve finished, bring the students back into the main class. Check 
answers and clarify any doubts. Work together on the pronunciation 
activities as a whole class. Use a combination of choral drilling, calling on 
individuals and asking pairs to work together. 

5 Set up the main speaking task. Open the breakout rooms and ask the 
students to complete the task in groups. Allow plenty of time for this (7 to 8 
minutes at least). Enter each of the breakout rooms to monitor progress and 
help as necessary.

Breakout rooms

4   LISTENING AND USEFUL LANGUAGE 
Meeting new people 2

a 1.31  Watch or listen to Part 3. Are Sophia and 
Megan friends?

b 1.31  Watch or listen to Part 3 again. Underline 
the correct answer.

1 MEGAN  Nice to meet / see you too, Sophie.
2 DAVID  So, this is your home / offi ce.
3 MEGAN  OK. So, ... this is your desk / chair.

c 1.32  Put the conversation in the correct order. 
Listen and check.

 MEGAN  Nice to meet you too, Sophie.

 SOPHIA  Nice to meet you, Megan.

 DAVID  This is Megan Jackson.

d  Work in groups of three. Practise the 
conversation in 4c. Use your names.

This is Hassan. Nice to meet you, Hassan.

6  SPEAKING
a 1.34  Complete the conversation. Listen and check.

LARISSA Hi.
AMIRA Good evening.
KARL Hello.
LARISSA I’m Larissa and this 1   Amira.
KARL Nice to meet you. I’m Karl.
AMIRA Nice to 2   you too. How are you?
KARL I’m good. And 3   ?
AMIRA I’m fi ne.
LARISSA I’m 4   too.

b  Work in groups of three. Practise the 
conversation in 6a. Use your names.

7  WRITING 
a Read Sophia’s profi le. What information about her 

is new?

Our people in London

Hi, my name’s Sophia 
Taylor. I’m from 
Toronto in Canada. 
I’m in an offi ce with 
Megan Jackson.

ELECTRIC BLUE  

b  Now go to Writing Plus 1C on p.154 for Capital 
l etters and full stops.

c Write a profi le about you and your English class. Here 
are some ideas: 

Hi/Hello, my …
I’m from … in …
I’m in a class with … in room …

d Read other students’ profi les. Is everyone from the 
same place?

5  PRONUNCIATION Tone 

a 1.33  Listen to phrases 1–5. Does the tone 
change or stay the same ?

1 Hello. 3 I’m well. 5 Thank you.
2 How are you? 4 Nice to meet you.

b 1.33  Listen to the phrases in 5a again and 
repeat.

TECHNOLOGY:

Megan
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UNIT 1  

Unit Progress Test

CHECK YOUR PROGRESS

You can now do the Unit Progress Test. 

Learn to meet and greet new people 

P  Tone 

W A personal profi le

1  LISTENING
a  Look at picture a. Is she in a new place?

b 1.25  Watch or listen to Part 1 and check your 
answer in 1a.

c 1.25  Watch or listen to Part 1 again. Complete the 
sentences with words in the box.

Hi  Good morning

RECEPTIONIST    , Electric Blue Technology.
SOPHIA     , my name’s Sophia Taylor. It’s my 

fi rst day.

2   USEFUL LANGUAGE Greeting 
people

a Complete 1–3 with the words in the box.

evening  morning  afternoon

7 am – 12 pm = 1  
12 pm – 5 pm = 2  
5 pm – 10 pm = 3  

b 1.26  Pronunciation Listen. How many syllables 
are in the words and expressions?

hi (1) good | mor | ning good | eve | ning

hel | lo  good | af | ter | noon 

c 1.26  Listen to the words and expressions in 2b 
again. Underline the stressed syllables.

hello

d  Look at the times with a partner. Use the 
correct expression.

1 8 pm
2 3 pm

3 11 am
4 10 pm

5 6 am
6 1 pm

Good morning.

Good afternoon.

3   LISTENING AND USEFUL LANGUAGE 
Meeting new people 1

a 1.27  Watch or listen to Part 2. Sophia meets the 
manager of Electric Blue Technology. What’s his name?

 Daniel  Darren  David

a

b 1.28  Listen to the sentences. Underline the words 
you hear. Are both options in 1–2 possible?

1 I’m / My name’s Sophia Taylor.
2 I’m / My name’s David.

c 1.29  Pronunciation Listen and notice the main stress.

A How are you?
B I’m good, thank you. And you?
A I’m fi ne, thanks. 

d  Practise the conversation in 3c with a partner.

e 1.30  Put the expressions in the table. Listen and 
check.

I’m fi ne, thanks.  I’m OK, thank you.  
Oh, not bad, thanks.  I’m good, thank you.

A B 

f  Practise the conversation in 3c again, but 
change roles and use expressions in 3e to reply.

Sophia

1C

12

Learn to meet and greet new people 

P  Tone 

W A personal profi le

Everyday English 
Nice to meet you
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6 Bring the students back into the main classroom. Ask them to write one 
sentence they remember from their breakout room task in the chat box. 
Call on individual students to expand on their answers in the chat box and 
report back on their group’s work. 

Chat box

7 Review: you have completed the unit. Use the last review page look  back 
over the unit. Ask students to answer the questions in the chat box or to 
work in groups in the breakout room. To finish ask them to complete the 
Review Your Progress grid. And make sure to ask them to prepare for 
Lesson A of the next unit! 

Chat box

Optional: additional practice materials is available in the Workbook and on the LMS   
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Class 6: Lesson D:
Reading or Listening, Writing.

This lesson can be set as individual work, you may want to dedicate some time to setting it up 
at the end of Classes 1 or 2. 

UNIT 7 Changes  109

2  READING
a Ask students to look at the pictures of Simon with his 

blog and guess the answers to the questions. They read 
the article quickly to check their ideas. Check answers 
as a class.

Answers
1 very unfit 2 running  
3 He can now run a long way easily and he has lost weight.

b Students read the blog again to do the true/false task, 
correcting the false sentences. Check answers as a class. 

Answers
2 F – He started afterwards.
5 F – He missed it, for two weeks after he’d fallen over.

3   WRITING SKILLS  
Linking: ordering events

a Tell students that when we write, we need to pay 
attention to putting events in a logical order because 
this helps the reader to follow the story. Read through 
the first few events from Simon’s story from the board 
using just the word then, e.g. Simon was overweight. 
Then he gave up smoking. Then he started to put on weight. 
Then he decided to do more exercise. Elicit what was 
wrong with your story (the use of then is repetitive and 
boring). Explain that we can and should use a variety of 
expressions to order events and indicate the beginning 
and the end of a story. Read through the words and 
phrases in the box and ask students to complete the 
rules. Check answers as a class.

Answers
to begin with; at first
After that; after a while; soon; then
In the end

b Answer the questions as a class.

Answers
1 soon 2 after a while

c Ask students to complete the text with the correct words 
and phrases. Check answers as a class.

Suggested answers
1 To begin with / At first
2 After that / Then
3 Soon
4 After a while
5 After that / Then
6 In the end

 EXTRA ACTIVITY
In pairs, students note down five or six facts from Simon’s 
story, e.g. 1 couldn’t run so went for walks 2 started to run and 
walk 3 fell over and stopped for two weeks 4 started again 
and didn’t need to walk 5 ran 10 km with no problems. Books 
closed. In pairs, students retell the story, using their notes 
and the linkers from this lesson. Monitor and point out errors 
for students to self-correct. Choose a pair to retell the story 
for the class.

d Ask students to look at the picture and predict what 
change the young woman made to her life, and why. 
After they have read through the text to  check their 

predictions, take feedback by eliciting a brief summary 
of  the story in a couple of sentences. Then ask students 
to complete the text with the words and phrases in the 
box. Check answers as a class.

Answers
1 At first / To begin with 2 Soon / After that / Then / After a while 
3 At first / To begin with 4 Soon / After that / Then / After a while 
5 After a while / Soon  6 In the end

 FAST FINISHERS 
Fast finishers can retell the swimming story in their own 
words, using correct linkers.

4  WRITING
a Explain that students are going to write an article for 

the blog about a difficult change that they have made or 
something difficult they have tried to do. They can use 
one of the topics or their own idea. Give them a short 
time to think of an idea. If this is difficult, they can 
discuss it with a partner to give each other ideas.

b Students use the questions to help them plan their 
article. Remind them that it is always important to make 
notes about what they want to say before writing as it 
helps to organise their ideas logically and group them 
into paragraphs. Monitor and help with vocabulary as 
necessary. 

 LOA TIP MONITORING

• Students need a lot of support when preparing for a 
writing activity. Monitor and encourage students to note 
down ideas in groups. This will help them plan their 
paragraphs.

• In a class with students of different abilities, you will need 
to adapt your monitoring to take into account the different 
levels of ability. Some will need help with ideas whereas 
others will need language advice. Take this opportunity 
to correct students’ language in a more private situation. 
Remember that some students lose confidence if they are 
corrected a lot in front of the group.

c Give students time to write their articles. Remind them 
to use the time linkers to show the order of events. 
Monitor carefully offering help and suggestions as 
necessary but also encouraging self-correction. If time is 
short, this activity can be done for homework.

 FAST FINISHERS 
Fast finishers can tell each other about another change that 
they have made, with details.

d In pairs, students read each other’s articles. Take feedback 
and ask some students to read their articles to the class. 
Award one point for each time linker they used. Find out 
which students have the most points.

ADDITIONAL MATERIAL

 Workbook 7D

108 UNIT 7 Changes 

At the end of this lesson, students will be able to:

• understand people talking about changes they 
have made to their lives

• read and understand a text about a person who 
made a big change to his life

• use linking words and phrases to order events
• write an article for a blog
• talk about changes

7D Skills for Writing 
After that, I decided to make a change

 OPTIONAL LEAD-IN
Books closed. Write on the board: later starting time, smaller 
classes, longer holidays, less homework, no uniforms, mobile 
phones allowed. Elicit from students what these are (a list of 
changes children oft en request at school). In pairs or small 
groups, students say whether they agree with these changes, 
and why or why not. Monitor and listen to the discussions. 
Take feedback and compare views across the groups. 

1  LISTENING AND SPEAKING
a  Tell students about one change you would like to 

make in your life, e.g. I live a long way from the school 
and I’d like to live nearer so that I don’t have to spend so 
much time travelling. Ask for examples from the class of 
one change they would like to make, and why. Ask what 
other kinds of things people sometimes want to change 
about themselves and put students’ ideas on the board, 
e.g. diet, bad habits, job, appearance. Then compare the 
ideas in the book with the list on the board. Students 
suggest about one example for each kind of thing. 

b 2.56  Tell students that they are going to listen to three 
people who have tried to make some changes in their 
lives. They should fi rst listen to tell you what the changes 
were and whether they were successful or not. You may 
need to play the recording twice and/or pause after each 
speaker to get feedback. Check answers as a class. 

Suggested answers
Jeff : stop spending so much money; yes Silvia: do exercise / get 
fit; yes Lucas: get/stay in touch with old friends; yes

Audioscript
PRESENTER My name’s Jenny Jackson and today we’re talking about 

how to change your life. In the studio with us today, we have three 
people who have made changes in their lives: Jeff , Silvia, and Lucas. 
Hi guys, welcome to the show.

GUESTS Hi
P So first of all, Jeff . Can you tell us what your problem was? Why did 

you need to make a change?
JEFF Well … one day I suddenly realised that if I wanted to buy a new 

car or my own apartment, I needed to save some money. 
P I see. Why didn’t you have any money?
J Well. I used to spend a lot of money on things that I didn’t really 

need. So, for example, I used to go out for dinner at a restaurant at 
least four times a week. I loved getting new things – like, you know, 
the latest phone, clothes … One weekend I sat down and added up 
the money I had spent in a month ... I was shocked. 

P I can imagine. So what have you changed?
J Well, now I eat at home most of the time. And I think ‘do I need this?’ 

before I buy something new. I’ve saved almost £5,000. I’m really 
pleased with myself.

P Cool. That’s great. Next up we have Silvia. Silvia, tell us about your 
change.

SILVIA Hi, Jenny. Well, my story began when one day I had to walk 
up a hill. When I got to the top, it was diff icult to breathe. I was so 
unfit! The problem is I really hate most kinds of exercise – you know, 
running, cycling, swimming ... Then this friend said, ‘Why don’t you 
come to a dance class?’ The first time was so hard, I had to sit down 
and rest. But … but I enjoyed it … So I went back again … and again. 
And very slowly I’m getting fitter and losing weight. I climbed that hill 
again last week – easy!

P That’s great, Silvia. I really need to get fit myself! Anyhow, last up we 
have Lucas. Hi, Lucas.

LUCAS Hi.
P So, Lucas, what did you need to change?
L Well, about six months ago I realised that I had a very small number 

of friends. But if I thought back … well, seven, eight years ago I used 
to have a lot of friends. And I asked myself, why is that? Well, some 
of them got married and had children and their lives sort of went in 
another direction. And a couple of friends got job off ers overseas. 
But when I thought about it a bit more, well, another answer was I’m 
a bit lazy – lazy about keeping in touch with people. 

P I see. So what did you do about it?
L So, I started to get in touch with my old friends. And then, aft er that, 

I had to stay in contact and arrange to meet them again. Now I find 
that people call me! And the great thing is we still enjoy the things 
that we used to.

P Well, thanks so much, guys, for sharing your story with us. It just 
shows that we can all make that change if we decide to do it!

 VOCABULARY SUPPORT
add up (B1) – put two numbers together
overseas (B2) –in another country/abroad

c 2.56  Read through the questions in the table. You 
may wish to help students with the words in the 
Vocabulary support box at this point. Then play the 
recording again for students to note down the answers. 
Play the recording all the way through and ask students 
to complete the table afterwards. If students need more 
support, you could pause the recording after each 
person has fi nished speaking to give students time to 
make their notes. Check answers as a class. Ask: Are you 
similar to any of the three people? How?

Answers
1  Jeff  – needed to save some money ; Silvia – was unfit; Lucas – 

didn’t have many friends
2  Jeff  – spent too much, going out for dinner, buying clothes 

and the latest phone; Silvia – didn’t do enough exercise; Lucas 
– friends got married or moved overseas, he was lazy about 
keeping in touch

3  Jeff  – eats at home, asks himself if needs something before 
buying it; Silvia – started going to a dance class; Lucas – started 
to get in touch with old friends

4  Jeff  – saved almost £5,000; Silvia – fitter, lost weight; Lucas – 
now people call him

d Ask students to think of a specifi c change they would like 
to make in their own lives. They make notes in answer to 
the questions. If necessary, give an example of your own, 
saying why you want to make the change, how you could 
make the change and what you hope the result will be.

e  In pairs, students tell their partners about the thing 
they would like to change. Encourage them to interact 
and ask each other for more details, as in the example 
in the book. Take feedback and ask for examples from 
their conversations. 
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We hope you find these 
guidelines helpful.
There are further resources available for you and your learners in the 
following locations:

Further resources

1.	Some Empower Student’s Books have access codes on the inside 
front cover for self-study material on the Cambridge Learning 
Management System (CLMS). This is only available if you have 
bought the Student Books with Online Assessment and Practice, 
and Online Workbook. If your students have this version, you could 
encourage them to follow the instructions in the book to register 
on the CLMS and make use of the self-study resources. The course 
audio and video are also available here under the resources tab. 

2.	If you use the Student Books, students can download all of the 
audio from the Empower web pages.

3.	Empower Wordlist documents are available for free on the website 
for students to revise the vocabulary from Empower by level. These 
are available here on the resources page.

4.	For some quick language activities for students to do on their 
mobile, we have the ‘Quiz your English’ app. Read more on this  
at the bottom of this page. This is available for free from the  
iOS App Store  or Google Play store . 

5.	The full list of Empower downloadable resources can be on our 
website here.

Looking for more digital, self-study resources for your students? You 
might also like to consider:

	> PAID FOR RESOURCE: Empower eBooks for iPads, Android tablets 
and laptops are available to purchase on the Empower website on 
the Components page. 

Further Information is provided here.

	> FREE RESOURCE: Make your words meaningful with Cambridge 

Dictionary. Sign up for Cambridge Dictionary Plus for free to access 
quizzes and to create, share and download your own word lists.
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